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 Notwithstanding the pervasive utilization of digital technology in social and educational realms, 

an in-depth understanding and exploration of the interrelationships amongst digital 

connectivity, social skills, and emotional intelligence, particularly within Generation Z 

demographic–known for their heavy reliance on digital platforms–remains elusive. This study 

endeavors to address this gap. Applying structural equation modeling, it examined the 

interrelationships between digital connectivity, social skills, and emotional intelligence, 

surveying a sample of 518 Generation Z students (comprising 77.61% females, 20.64% males, 

and 1.74% non-binary) across various academic years and disciplines at a university located in 

Southern Thailand. PLS-SEM software was employed to evaluate the structural model and 

substantiate the research hypotheses. Our findings suggest that digital connectivity did not 

detrimentally impact social skills. However, it negatively influenced emotional intelligence 

among Generation Z students, observable both at the operational level and in terms of fostering 

the capacity to regulate one’s own and others’ emotional states. Despite this, social skills proved 

to significantly enhance emotional intelligence. The same consistent pattern of a positive and 

significant influence is observed when testing the indirect effect of digital connectivity on 

emotional intelligence through social skills. Furthermore, it was found that robust and effective 

digital connectivity could potentially bolster understanding and management of emotions in the 

digital age, much like well-developed social skills. Hence, this study provides substantial insights 

into the nuanced impacts of digital connectivity on the social and emotional development of 

Generation Z students. 
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INTRODUCTION 

In the modern era, characterized by pervasive digital technology, the fundamental nature of 

communication has undergone a dramatic metamorphosis. This digital interconnectivity, intensified by the 

ubiquity of platforms such as social media, messaging services, video conferencing, and various online 

forums, has revolutionized the way individuals transcend geographical constraints to establish contact with 
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one another (Mishra, 2016). As the sophistication of digital infrastructure–encompassing internet connectivity 

and smartphone technologies–escalates, so does the criticality of access and proficiency in utilizing these 

platforms. They have become instrumental in empowering individuals, institutions, and societies at large, 

fostering sustainable global knowledge access (Graham et al., 2017). Starlink, a pioneering advancement, 

epitomizes this evolution by augmenting internet network systems through high-speed, satellite-based 

services poised to offer worldwide coverage. This innovative solution outperforms existing digital 

technologies in terms of efficacy (Herath, 2021). It optimizes digital connectivity across all online platforms, 

exerting a substantial influence on the education sector, especially during the unprecedented COVID-19 crisis, 

which markedly accelerated the integration of digital technology within educational practices. The 

technological enhancements within the academic sphere have significantly streamlined student experiences, 

facilitating the expedient creation of presentations and project development through an array of software 

and tools (Haleem et al., 2022). For students in higher education, their digital acumen–consisting of analytical 

prowess and information literacy–forges their preparedness for online learning, with the internet and digital 

devices serving as their primary educational conduits (Khulwa & Luthfia, 2023). 

The advent of these novel communicative modalities has instigated an unparalleled level of convenience 

and sociocultural engagement. The accelerated progress and pervasive adoption of digital technology have 

revolutionized the mechanisms through which individuals communicate and engage within contemporary 

society. Integral to our quotidian existence, this digital connectedness yields numerous benefits 

encompassing the sustainment of long-distance relationships, the bridging of geographical divides, and the 

facilitation of global collaborations (Holtzman et al., 2021). The proliferation of digital devices such as 

smartphones, alongside the advent of various social media platforms and digital communication tools, has 

fostered an intensely interconnected global community. This technology empowers individuals to partake in 

real-time dialogues, disseminate information, and foster vibrant online communities with ease. Furthermore, 

it provides a virtual platform for individuals to express personal narratives, share experiences, and engage in 

online communities that resonate with their interests and values (Wright, 2023). These digital platforms also 

serve as conduits for a pluralistic exchange of ideas, thereby encouraging individuals to contribute to 

discussions concerning pressing global sociocultural issues. In this manner, digital platforms not only connect 

people, but also function as a potent tool for intellectual stimulation, idea generation, and social innovation. 

The demographic that heavily relies upon these digital platforms predominantly comprises Generation Z, 

an age group whose lifestyle is extensively shaped by the multifaceted impacts of digital technology, 

encompassing both psychological and social dimensions. These individuals leverage digital devices for an 

array of functions, spanning from communication and commerce to learning and entertainment (Hoque, 

2018). The use of such technology notably influences their self-perceived competencies, social proficiencies, 

and emotional intelligence (Lee, 2021). The escalating dependency on digital connectivity provokes significant 

questions concerning its effects on social abilities and emotional intelligence. Here, social skills denote 

capacities that empower individuals to adeptly navigate social interactions, incorporating articulate 

communication, empathy, and conflict resolution. On the other hand, emotional intelligence refers to the 

faculty to discern, comprehend, and regulate one’s own and others’ emotional states (Arghode et al., 2022). 

Both these competencies are fundamental for establishing and preserving meaningful relationships, 

promoting collaboration, and fostering holistic wellbeing. Although digital connectivity proffers convenience 

and broader prospects for social engagement, apprehensions have surfaced about its potential implications 

on social aptitudes and emotional intelligence. Critics argue that an overreliance on digital communication 

may curtail in-person interactions and diminish critical non-verbal cues (Trigueros et al., 2020). Furthermore, 

the incessant cultivation of online relationships, combined with excessive exposure to others’ lives, could 

engender negative effects on individuals’ self-perception and their capacity to forge authentic relationships 

(Gupta & Sharma, 2021). 

Moreover, scholars posit the possibility that virtual interactions might supplant face-to-face encounters, 

thereby potentially undermining the cultivation of social skills such as verbal communication, active listening, 

and empathy towards conversational counterparts. The quality of digital connectivity intimates that when 

utilized optimally, it could facilitate the development of social skills and enhance emotional intelligence. 

Conversely, the ramifications of excessive digital connectivity, such as constant connectivity, distractedness, 

diminished face-to-face encounters, and potential empathy deficits, all of which are correlated with excessive 
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digital usage, could present formidable impediments in the acquisition and application of emotional 

intelligence skills. These observations serve as the foundation for the research objectives, which are:  

(1) to investigate the levels of digital connectivity, face-to-face social skills, and emotional intelligence 

among Generation Z students in Thailand, utilizing a sample group from students at Rajabhat 

Universities in the southern region and  

(2) to probe the interrelationships among digital connectivity, face-to-face social skills, and emotional 

intelligence, as well as to examine the influence of social skills on emotional intelligence.  

Such explorations could expand our understanding of the ramifications of digital connectivity on social 

skills and emotional intelligence, thereby elucidating the challenges and opportunities inherent in the digital 

age. This knowledge is essential for navigating and reaping optimal benefits from our increasingly digitized 

world. 

LITERATURE REVIEW & HYPOTHESIS DEVELOPMENT  

The overindulgence in digital connectivity, as exemplified by avid digital users, often spawns challenges in 

real-life social interactions, which subsequently results in a deterioration of social proficiencies and 

interpersonal skills (Odgers et al., 2018; Przybylski & Weinstein, 2017). Nevertheless, the implications of digital 

connectivity on social aptitudes and emotional intelligence are not exclusively deleterious. Several 

advantageous facets of digital connectivity have been recognized, encompassing social participation, 

emotional articulation, and the cultivation of empathy. As such, online interactions can potentially contribute 

to the enhancement of social skills and emotional intelligence (Manago et al., 2012; Valkenburg & Peter, 2013). 

As well, individuals who engage in constructive online behaviors and foster positive virtual relationships are 

often observed to demonstrate superior levels of social skills and emotional intelligence (Herrity, 2023). It is 

with this nuanced understanding that the researchers wish to introduce the following conceptual framework. 

Digital Connectivity  

Digital connectivity refers to the capacity of individuals or devices to interact and communicate via 

technological and digital networks, aiming to enhance quality of life, stimulate economic growth, and address 

issues arising from the digital divide. Simultaneously, this connectivity introduces challenges that necessitate 

a delicate equilibrium between economic growth and human sustainability (Fukushima, 2021). The concept 

of digital connectivity encompasses the integration of various digital devices and technologies to construct 

networks that facilitate access to information, communication, and online services (O’Connell et al., 2023). 

This state of connectivity allows for the seamless interchange of information, data, and communication 

through digital channels (Ahmed & Roche, 2021). It further enables efficient utilization of digital technology to 

foster communication, collaboration, and access to services, thereby facilitating smooth interaction across 

diverse platforms and devices (O’Connell et al., 2023). The realm of digital connectivity comprises the 

infrastructure, technology, and services that enable the seamless transmission of data and information across 

digital platforms and networks. This capacity for connection and communication via digital technology–

including the internet, portable devices, and social media platforms–fosters a network environment that 

allows individuals, organizations, and devices to interact and exchange information in a digital format 

(Oladimeji et al., 2023). In the contemporary era, technological advancements significantly shape social 

structures and behaviors. Applying this perspective to the realm of digital connectivity allows us to explore 

how the proliferation of digital platforms and devices impacts social skills and emotional intelligence. This 

theoretical framework provides valuable insights into the wider social implications of digital connectivity, 

enabling a comprehensive understanding of its transformative potential (Vedechkina & Borgonovi, 2021). 

Additionally, the researchers have defined and outlined seven indicators for digital connectivity, as presented 

in Table 1. These indicators serve to operationalize digital connectivity and are based on previous studies 

referenced when constructing the proposed construct for the analysis (Table 1). 

Social Skills  

Social skills encompass a range of competencies facilitating efficacious interaction and fostering positive 

rapport with others. They comprise both verbal and non-verbal communication, the capacity to interpret 
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social cues, and the ability to respond appropriately across diverse social contexts. In professional 

environments, these skills are instrumental for effective communication, teamwork, and leadership 

(Matsumoto et al., 2008). 

The escalating dependence on digital connectivity instigates critical discourse on its repercussions on 

social skills and interpersonal interactions. One significant apprehension pertains to the impact on face-to-

face social skills. Empirical research conducted among university students elucidated that heavy users of 

social media exhibited diminished face-to-face communication skills compared to less frequent users. This 

finding implies that an overreliance on digital connectivity may impede the cultivation and exercise of 

essential face-to-face social skills (Wang et al., 2012). Exploration into the influence of digital technology on 

the quality and nature of social relationships reveals that the expansion of digital communication platforms 

has culminated in a reduction of face-to-face interactions. Those heavily reliant on digital connectivity may 

develop an apprehension towards participating in real-world social interactions. This indicates that an 

excessive usage of digital connectivity could erect barriers to the acquisition of social skills requisite for 

efficacious interpersonal communication (Hunter et al., 2022). 

Table 1. Component variables & indicators of digital connectivity, social skills, & emotional intelligence 

Variables 
Component 

variables 
Indicators References 

Digital 

connectivity 

 - The sense of contentment and comfort derived from using 

digital technology. 

Twenge (2019) 

 - Using digital technology for expressing opinions and identity in 

social contexts. 

Lüders et al. (2022) 

 - Collaborating and conducting meetings through digital 

technology. 

Vuchkovski et al. (2023) 

 - The feeling of being disturbed and losing focus due to digital 

device notifications. 

Nakshine et al. (2022) 

 - The discomfort and worry experienced when unable to access or 

use digital devices. 

Al Salman et al. (2020) 

 - Using digital technology to compare one’s life and lifestyle with 

others. 

Taskin and Ok (2022) 

 - Using digital technology to seek feedback or advice. Beardsley et al. (2021) 

Social skills Communication 

skills 

- The ability to articulate thoughts and ideas effectively, ensuring 

that the message is understood easily by the audience. 

Sibiya (2018) 

- The willingness and confidence to express oneself in real-world 

settings, such as meetings, classrooms, or public spaces. 

Tridinanti (2018) 

Problem-solving 

skills 

- The capability to scrutinize issues, identify their root causes, and 

clearly pinpoint the factors contributing to the problem. 

Morrison-Smith and 

Ruiz (2020) 

- The skill to devise, contemplate, and implement feasible 

strategies and actions for problem-solving. 

Lim and Han (2020) 

Teamwork skills - A genuine readiness to work cooperatively with others towards 

achieving common goals, without any sense of reluctance or 

obligation. 

Michael et al. (2016) 

- The ease and readiness to assume leadership roles and make 

decisive choices in team settings, free from self-doubt or evasion 

of responsibility. 

Rosing et al. (2022) 

Emotional 

intelligence 

Self-control - The ability to effectively manage and control emotions in 

stressful situations, utilizing mindfulness to resolve issues. 

Zandi et al. (2021) 

- The capacity to accurately identify and acknowledge one’s own 

emotions, such as recognizing feelings of disappointment, 

sadness, or jealousy. 

Rowe and Fitness 

(2018) 

Situational 

understanding 

- The ability to understand and share the feelings of others, 

perceiving and accurately interpreting the emotional expressions 

of conversational partners. 

Flykt et al. (2021) 

- The skill to adjust and align one’s emotions with the current 

situation, despite the presence of other conflicting feelings. 

Serrat (2017) 

Failure 

management 

- The willingness to accept advice and constructive criticism from 

others without resistance or defensiveness. 

Kuang et al. (2019) 

- The strength and stability to cope with mistakes, 

disappointments, and sadness, without allowing these 

experiences to negatively impact one’s life. 

Duchek (2020) 
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Moreover, the influence of digital connectivity on social skills permeates beyond face-to-face interactions 

and extends to online communication. The advent of digital platforms has introduced new modes of 

communication, including messaging apps and social media platforms. While these innovations offer 

convenience and accessibility, they may impact an individual’s aptitude to interpret non-verbal cues, engage 

in active listening, and establish relationships–key facets of effective social skills (Krasnova et al., 2013). 

However, it is vital to underscore that the impact of digital connectivity on social skills does not invariably yield 

adverse effects. The ensuing effects may be attributed to individual motivations and digital usage patterns. 

For instance, the use of social media to sustain existing relationships correlates with positive outcomes in 

nurturing face-to-face social relationships. This suggests that the impact of digital connectivity on social skills 

are variable and potentially modulated by individual characteristics and specific usage patterns (Verduyn et 

al., 2015). The literature review offers the following delineation of social skills: 

1. Communication skills: As a cornerstone of social interactions, communication skills have evolved with 

the proliferation of digital communication channels. The manifold nature of digital connectivity and 

messaging has implications for social skills, particularly in face-to-face communication (Przybylski & 

Weinstein, 2017). Messaging may engender heightened anxiety and depression, stemming from the 

lack of non-verbal cues and context (Dragomir et al., 2021). Nevertheless, potential complications 

arising from digital connectivity, such as misinterpretation of messages and challenges in accurately 

conveying emotions through digital channels, must be acknowledged, as these could impede effective 

communication (Derks et al., 2008; Rakangthong et al., 2023). 

2. Problem-solving skills: Problem-solving skills are an integral element of social skills, enabling 

individuals to adeptly navigate social situations. A significant theoretical model concerning the 

development of social skills is the social information processing model proposed by Crick and Dodge 

(1994). The model suggests that individuals engaged in online social interactions have access to a wide 

spectrum of social meanings and information, which may inform their problem-solving capabilities 

across various social contexts. However, it is essential to consider potential challenges arising from 

digital connectivity, such as device overuse and online platform dependence leading to reduced focus, 

shortened attention spans, and problem-solving difficulties (Rosen et al., 2014). Thus, balancing digital 

connectivity and face-to-face interaction is vital for the appropriate development of problem-solving 

skills within a social context. 

3. Teamwork skills: The onset of digital connectivity significantly shapes how individuals engage in 

teamwork. An expert survey involving professionals working in virtual teams found that digital 

connectivity positively influences teamwork skills, including communication, coordination, and task 

management. Proficiency in leveraging online collaborative tools and platforms enhances team 

efficacy and bolsters overall team performance (Paul et al., 2016). Yet, the absence of face-to-face 

interactions and non-verbal cues in a virtual environment can pose hurdles to teamwork, such as trust-

building and relationship development among team members (Kirkman et al., 2004). Additionally, 

challenges related to time zone differences, language barriers, and technological deficiencies can 

disrupt effective teamwork within a digital milieu (Abuarqoub, 2019). 

The three dimensions of social skills–communication, problem-solving, and teamwork–are chosen to 

provide a holistic view of social interactions in the digital age. Communication skills are essential for 

understanding the evolution of social interactions through digital channels. Problem-solving skills highlight 

the ability to navigate complex social situations, influenced by online interactions. Teamwork skills address 

the challenges and opportunities of virtual collaboration. Together, these dimensions encapsulate the 

multifaceted nature of social skills in today’s digitally connected world (Table 1). 

Emotional Intelligence  

Emotional intelligence pertains to the capacity to discern, comprehend, and manage one’s emotions and 

those of others. It encompasses self-awareness, empathy, and emotional regulation, which are integral to 

fostering healthy relationships, effective communication, teamwork, and leadership within organizational 

settings (Mayer et al., 2008). Individuals possessing developed social skills and an awareness of emotional 

intelligence are generally more efficient at work and enjoy a higher quality of life (Joseph & Newman, 2010). 
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Digital connectivity significantly impacts emotional intelligence, as seen in the transformation of emotional 

expression and interpretation. Online social media and text messaging have given rise to communication 

patterns that primarily depend on textual content. The transition from face-to-face exchanges to text-based 

communication could limit the non-verbal language crucial for accurate emotional perception and 

understanding (Vorderer et al., 2004). Challenges arise when expressing emotions accurately and interpreting 

others’ emotional states in digital interactions. An increased reliance on digital connectivity may also erode 

empathy and emotional perception, as evidenced by the correlation between social media use and empathy 

towards conversation partners. Thus, excessive usage of digital platforms might impair individuals’ abilities to 

understand and share others’ emotions, thereby affecting the development of empathetic skills–a critical 

component of emotional intelligence (Przybylski et al., 2017). Conversely, digital connectivity can also enhance 

emotional intelligence. Digital communities offer spaces for individuals to share experiences, seek advice, and 

receive emotional support (Shaw et al., 2016). Participating in these digital communities can encourage self-

reflection, empathy, and the development of emotional regulation skills. Moreover, digital skill enhancements, 

such as online training programs aimed at fostering emotional intelligence, have demonstrated efficacy in 

honing emotional intelligence competencies (Sánchez-Álvarez et al., 2016). However, potential pitfalls from 

digital connectivity that could hinder emotional intelligence development must also be acknowledged. For 

instance, exposure to carefully curated and filtered content on social media platforms can lead to social 

comparisons and feelings of inadequacy, adversely affecting individuals’ self-esteem and emotional well-

being (Vogel et al., 2014). The synthesis literature review suggests the understanding of emotional intelligence 

can be distilled into the following dimensions: 

1. Self-control: Self-control, an essential facet of emotional intelligence, relates to comprehending and 

effectively managing one’s emotions. Emotional intelligence theory elucidates the role of self-control 

in emotional intelligence and its implications in the digital era (Petrides, 2001). Emotional intelligence 

augments self-awareness, empathy, and adaptability, leading to improved emotional control and 

decision-making (Yeke, 2023). The ease of online communication could engender impulsive and 

thoughtless responses, thereby posing challenges in developing effective emotional control and 

interpersonal skills (Vorderer et al., 2004). Furthermore, studies on adolescent social media usage 

patterns indicate that excessive engagement with social media platforms negatively correlates with 

self-control. Constant exposure to social media content and the potential for attentional drift and 

impulsive behaviors in the digital environment can undermine an individual’s capacity to effectively 

control emotions (Throuvala et al., 2019). 

2. Situational understanding: Situational understanding pertains to an individual’s ability to perceive 

and comprehend shifts in situations. The influence of digital communication on situational 

understanding reveals that reliance on digital communication channels, such as text messaging or 

online chats, can impede an individual’s ability to correctly interpret non-verbal cues and context. 

Faceless interactions on digital communication platforms may result in inadequate understanding of 

the conversational partner’s context, thereby affecting situational understanding (Matsumoto et al., 

2008). The absence of non-verbal cues and the lack of context information in digital communication 

channels can cause difficulties in perceiving and interpreting emotions accurately, thus affecting 

emotional intelligence (Vorderer et al., 2004). Moreover, studies examining children and adolescents’ 

usage of online social media indicate that excessive engagement with social media platforms 

contributes to a decline in situational understanding. Continuously ingesting disparate information on 

social media can limit individuals’ in-depth understanding and their ability to discern differences in 

social situations (Bozzola et al., 2022). 

3. Failure management: Failure management is a significant characteristic of emotional intelligence, 

associated with the ability to handle errors, disappointments, regrets effectively, and accept the reality 

of occurrences. Excessive use of social media platforms, characterized by continuous comparisons with 

the seemingly perfect lives of others, can elevate feelings of failure in effectively dealing with problems 

(Pedalino & Camerini, 2022). Participation in online communities, where individuals can share 

experiences and learn from others’ failure stories can foster resilience and improve the capability to 

confront failures effectively (Schou et al., 2022). A correlation exists between online social media use 

and increased levels of anxiety, depressive conditions, and fear of missing out, which may affect 
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emotional intelligence (Lin et al., 2016). Examination of the impact of social media scrutiny reveals that 

intensive use of online social media is linked with heightened sorrow, deteriorating mental health, and 

low self-esteem. Social media comparisons can lead young individuals to rely on others’ approval for 

self-validation and goal-verification, thereby triggering self-doubt (Onifade, 2022). 

The selection of these three dimensions of emotional intelligence–self-control, situational understanding, 

and failure management–has been deliberately and rationally made to address the context of digital 

connectivity and its impact on emotional intelligence. Although Goleman’s (1996) model of emotional 

intelligence is widely recognized and esteemed, the dimensions he proposes are relatively broad and may not 

directly tackle the subtleties of digital connectivity. Opting for these three specific dimensions allows for a 

thorough and targeted analysis of the various aspects of emotional intelligence influenced by digital 

interactions. The academic evidence and theoretical references cited throughout provide strong support for 

the selection of these dimensions, emphasizing their significance in understanding emotional intelligence in 

the digital age (Table 1). 

Digital Connectivity & Social Skills  

Research into emotional intelligence and effective communication reveals that individuals with higher 

emotional intelligence demonstrate better online communication skills, such as understanding, empathy, and 

conflict resolution (Sinha & Sinha, 2007). Moderate use of digital communication tools such as messaging 

applications and video conferencing correlates with elevated social skills scores, whereas overuse can be 

detrimental to social skills (Büchi et al., 2019). A longitudinal assessment of technology-assisted 

communication and emotional intelligence shows that individuals engaging in high-quality online interactions 

over time exhibit higher levels of emotional intelligence (Tyagi & Meena, 2022). However, alongside the 

benefits of digital connectivity, concerns exist about its potential adverse impact on face-to-face social skills. 

Longitudinal studies conducted among adolescents indicate that continuous social media usage correlates 

with a decline in face-to-face social skills over time (Marciano et al., 2022). Likewise, a study among students 

discovered a negative relationship between the duration spent texting and face-to-face social skills (Chen & 

Xiao, 2022). These findings indicate that excessive dependence on digital connectivity could obstruct the 

development and practice of crucial social skills needed for effective face-to-face interactions. 

Growing digital connectivity could potentially decrease face-to-face interactions, thereby hampering the 

development and practice of necessary social skills. Individuals primarily dependent on digital communication 

might struggle with face-to-face interactions, finding it challenging to interpret non-verbal cues and engage in 

active listening. Studies also underscore potential harm excessive digital connectivity could cause to social 

skills, such as internet overuse being linked to social distress and diminished social integration (Kraut et al., 

2003). A comparative study examining the relationship between the use of social networking sites and young 

people’s social capital found that frequent use of such sites correlates with reduced offline social interactions 

and weakened face-to-face social relationships, suggesting that increased digital connectivity might be 

associated with a decline in face-to-face social skills (Lee et al., 2016). Increasing digital connectivity has a 

negative relationship with face-to-face social skills. An increasing reliance on digital communication could 

hinder the essential development and practice of face-to-face social skills. However, it is vital to consider the 

nuanced nature of this relationship. Consequently, this research has proposed the following hypothesis: 

Hypothesis 1: Digital connectivity negatively impacts social skills. 

Should this hypothesis be validated, it would call for a balanced approach towards digital connectivity–

leveraging its benefits while mitigating its potential downsides. Further, it would emphasize the need for 

education and training interventions that promote the development of robust face-to-face social skills 

alongside digital communication competencies. 

Digital Connectivity & Emotional Intelligence  

Digital connectivity has indeed become a fundamental element in contemporary society, with people 

regularly interacting via numerous digital platforms and devices. However, the excessive use of digital 

technology could have potential implications on emotional intelligence, which encompasses the ability to 

perceive, understand, and manage one’s own and others’ emotions. Research exploring emotional 

intelligence, self-control, smartphone addiction, and students’ well-being has uncovered a correlation, where 
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a higher level of smartphone addiction is associated with lower emotional intelligence scores (Mascia et al., 

2020). Continuous connectivity through smartphones may lead to immersion in digital interactions, diverting 

attention and reducing the ability to perceive, understand, and effectively manage emotions. Moreover, an 

overreliance on digital connectivity may result in a decrease in face-to-face interaction and emotional signals, 

potentially affecting emotional intelligence adversely. An examination of the relationship between online 

social media use and adolescents’ emotional intelligence has demonstrated a negative association, suggesting 

that excessive participation in online activities may lead to a reduction in emotion recognition during face-to-

face interactions (McDaniel & Coyne, 2016). 

Another factor contributing to the negative relationship between excessive digital connectivity and 

emotional intelligence is the potential impact on empathy towards conversation partners. Empathy, an 

essential component of emotional intelligence, involves the understanding and sharing of others’ emotions. 

Overuse of digital connectivity, particularly via social media platforms, has been linked with a tendency 

towards diminished empathy (Beauvais et al., 2017). Moreover, the constant influx and information overload 

from digital connectivity could hinder the development of emotional intelligence. Individuals who are 

persistently using communication devices may face challenges in directing attention, self-reflection, and 

emotional control (Rosen et al., 2013). Alerts, messages, and online stimuli may lead to divided attention, 

resulting in decreased self-awareness and deficits in emotion management. Therefore, excessive digital 

connectivity could pose problems to emotional intelligence by reducing face-to-face interactions and 

potentially leading to a decline in empathy, making it more difficult to develop and apply emotional 

intelligence skills. Based on the above exposition, the following hypothesis is proposed: 

Hypothesis 2: Digital connectivity negatively impacts emotional intelligence. 

Should this hypothesis hold true, it would underline the need for a balanced and mindful approach to 

digital connectivity. It would emphasize the importance of creating spaces and opportunities for face-to-face 

interactions and the nurturing of empathy and emotional intelligence, alongside the leveraging of digital 

technologies. Further research could also explore interventions and strategies to mitigate the potential 

negative impacts of digital connectivity on emotional intelligence. 

Social Skills & Emotional Intelligence  

The research examining the connection between social skills and emotional intelligence consistently 

indicates a positive correlation between these two constructs. For instance, studies conducted among student 

populations have determined that those with high social skills frequently display elevated levels of emotional 

intelligence (Trigueros et al., 2020). Correspondingly, individuals boasting well-developed social skills tend to 

demonstrate improved emotional understanding and superior emotional regulation (Peixoto & Muniz, 2022). 

One potential explanation for the positive correlation between social skills and emotional intelligence could 

be that effective interpersonal relationships provide opportunities for emotional learning and growth 

(Goleman, 1996). Engaging with others allows individuals to develop enhanced self-awareness, empathy, and 

the ability to manage intricate emotional situations. Furthermore, social skills also encourage the expression 

and understanding of emotions, contributing to the cultivation of emotional intelligence (Harris et al., 2022). 

Moreover, social skills and emotional intelligence are interconnected and mutually reinforcing. Well-

developed social skills assist individuals in creating and maintaining better relationships, which in turn 

positively impacts emotional intelligence (Hernez‐Broome, 2012). For example, those with excellent social 

skills are more adept at empathizing with others, effectively managing conflicts, and providing emotional 

support–all crucial components of emotional intelligence (Babatunde et al., 2023). Therefore, the following 

research hypothesis is proposed: 

Hypothesis 3: Social skills positively impact emotional intelligence. 

Hypothesis 4: Digital connectivity positively impacts emotional intelligence through social skills. 

The literature review on the impact of digital connectivity on social skills and emotional intelligence 

presents this hypothesis and the relationships between these variables as part of the research’s conceptual 

framework (Figure 1). This framework illustrates the hypothesized relationships and will guide the empirical 

investigation of these relationships, thereby contributing to a more profound understanding of how digital 

connectivity influences social skills and emotional intelligence. 
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MATERIALS & METHODS  

Research Design, Context, & Participants  

This research utilized a quantitative methodology, concentrating on Generation Z students registered in 

Rajabhat Universities situated in Southern Thailand. Its objective encompassed an exhaustive exploration of 

the impacts engendered by digital interconnectedness on the social competence and emotional acuity of this 

demographic, contingent upon their distinctive milieu. Renowned as a prestigious academic institution in 

Thailand, Rajabhat University proffers an assortment of educational curricula. The inquiry into this 

demographic cohort is rendered paramount for a multiplicity of reasons:  

1. Relevance: Rajabhat University students symbolize a considerable population of young adults in 

Southern Thailand. Exploring this demographic allows for an assessment of digital connectivity 

patterns and their influence on social skills and emotional intelligence within a representative sample.  

2. Cultural context: Southern Thailand exhibits distinct cultural, social, and economic traits. Research 

carried out in this context can provide rich information on how digital connectivity interacts with local 

culture and social dynamics, affecting the region’s students’ social skills and emotional intelligence. 

3. Educational setting: As an educational institution, Rajabhat University involves students in various 

academic activities, both online and offline. Analyzing digital connectivity’s impact on social skills and 

emotional intelligence within this context can enhance our comprehension of technology usage within 

educational settings and its effects on these critical psychological aspects. 

4. Practical significance: Identifying the challenges connected to the Rajabhat University students’ 

digital connectivity can help shape targeted strategies promoting effective digital communication 

practices, enhancing social skills, and fostering emotional intelligence within this demographic. 

This investigation into the students of Rajabhat University’s southern branch fostered a wealth of 

knowledge pertinent and advantageous to this group. It paved the way for an amplified comprehension of 

digital connectivity’s role in shaping social competencies and emotional astuteness within a specific 

demographic, thereby providing illuminating research for subsequent scholarly reference while bolstering the 

students’ welfare and growth. 

To encapsulate, the target population of this study was Generation Z students enrolled in Rajabhat 

Universities in the southern region. The execution of data collection was conducted virtually, with 

questionnaires disseminated directly to faculty members or administrative staff who had been apprised of 

this research telephonically. The questionnaire offered succinct elucidations of each variable to ensure 

 

Figure 1. Research conceptual framework (Source: Authors) 
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unambiguous comprehension. The investigators applied a simple random sampling technique to amass and 

determine the sample size, adhering to Yamane’s (1967) method for scenarios in which the exact population 

size remains nebulous, while maintaining a 95% confidence interval and a margin of error of ±5.00%. This 

methodology dictated a minimal sample size of 400 participants for the study. During this research, a 

cumulative total of 518 comprehensive data samples were aggregated and validated. 

Research Instrument  

The questionnaire, designed based on a comprehensive literature review and content validity analysis by 

three experts with in-depth understanding of technology management and human behavior, aimed to 

validate each question’s index of item objective congruence. The questionnaire includes four sections: 

personal characteristics of the students, and questions associated with digital connectivity (seven items), 

social skills (six items), and emotional intelligence (six items). A 5-point Likert scale, ranging from 1 (lowest) to 

5 (highest), was implemented to measure the model structure. 

A pilot test with a sample group of 30 individuals was conducted to ensure accuracy by verifying reliability 

through Cronbach’s alpha coefficient. Each item scored above 0.9, signifying the questionnaire is both valid 

and reliable for data collection. Potential bias was tested by comparing the initial 30 datasets with the last 30, 

and no significant statistical difference was detected, indicating no nonresponse bias in the data. The 

questionnaire was disseminated electronically to facilitate easy data collection and ensure confidentiality. 

Data Analysis  

Data analysis started with examining the levels of indicators for each variable and presenting descriptive 

statistics from the sample group. Average data scores were classified into five levels: lowest (0.00-1.00), low 

(1.01-2.00), medium (2.01-3.00), high (3.01-4.00), and highest (4.01-5.00). The conceptual model was analyzed 

through partial least squares structural equation modelling (PLS-SEM). Reflective measurement model 

considerations included indicator loading, internal consistency reliability, convergent validity, and 

discriminant validity. The structural model, on the other hand, considered collinearity, predictive relevance, 

and PLSpredict (Hair et al., 2019). Finally, the influence of the three structures was examined to confirm the 

research hypotheses. 

RESULTS 

The research data underwent a three-step analysis. Initially, data accuracy was confirmed after obtaining 

complete information. Then, statistical data were displayed to examine the various related variables of the 

sample group. Lastly, the measurement model was tested through confirmatory factor analysis (CFA), and the 

structural equation modelling (SEM) was examined by testing different hypotheses. 

Sample Characteristics  

This general information forms part of a research study analyzing and examining various characteristics 

and frequencies of 518 Generation Z students in a statistical context. The research findings provide insights 

into the characteristics and relationships between multiple crucial variables within this group. The data 

indicated that the sample group had a larger proportion of females (77.61%) compared to males (20.66%). 

Regarding the level of study, the group was composed of first year (27.18%), second year (16.22%), third year 

(13.70%), and fourth year (42.90%) students, with the fourth year representing the largest proportion. The 

field of study with the highest student representation was management science (36.06%), followed by law 

(18.19%), and industrial science and technology (15.83%), as demonstrated in Table 2.  

Comparison of Digital Connectivity, Social Skills, & Emotional Intelligence of Students 

Based on the data presented in Table 3, which compares differences in digital connectivity, social skills, 

and emotional intelligence categorized by student characteristics, several findings emerge. In terms of gender, 

the analysis revealed that the digital connectivity construct displayed an insignificant statistical difference 

(p=0.257>0.05). Conversely, the construct of social skills exhibited a statistically significant difference 

(p=0.038<0.05). A similar pattern was observed with emotional intelligence, where a significant statistical 
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difference was noted (p=0.021<0.05). When examining the level of study, it was found that digital connectivity 

showed an insignificant statistical difference (p=0.610>0.05). In contrast, social skills displayed a significant 

statistical difference (p=0.026<0.05), while emotional intelligence did not exhibit any significant statistical 

difference (p=0.697>0.05). Regarding the field of study, digital connectivity indicated a significant statistical 

difference (p=0.037<0.05). In contrast, social skills (p=0.054>0.05) and emotional intelligence (p=0.148>0.05) 

showed insignificant statistical differences. 

In summary, the analysis suggests significant statistical differences in social skills and emotional 

intelligence based on gender, indicating potential variations in how emotions and social skills are perceived 

and managed among male and female students. Furthermore, a significant difference in social skills was 

found across different study levels, highlighting the role of education in developing these skills. Additionally, 

a significant difference in digital connectivity was observed across various fields of study, emphasizing the 

diversity in technology use and social skills development within each field. However, there were no significant 

differences in emotional intelligence across educational levels and fields of study, suggesting that emotional 

intelligence may not be constrained by these factors. This analysis enhances our understanding of the 

relationships and variances in digital connectivity, social skills, and emotional intelligence among students 

with diverse backgrounds, potentially informing future educational and social support enhancements. 

Table 2. Characteristic of sample 

Characteristics Frequency (n) Percentage (%) 

Gender   

Male 107 20.66 

Female 402 77.61 

Non-binary 9 1.74 

Level of study   

1st year 141 27.18 

2nd year 84 16.22 

3rd year 71 13.70 

4th year 222 42.90 

Field of study   

Education 79 15.25 

Humanities & social sciences 76 14.67 

Science & industrial technology 82 15.83 

Management science 187 36.06 

Law 94 18.19 

Total 518 100 
 

Table 3. Statistical comparison of overall differences in digital connectivity, social skills, & emotional 

intelligence, categorized by characteristics of students 

Characteristics n 

F-test for equality of means 

Digital connectivity Social skills Emotional intelligence 

M SD F Sig. M SD F Sig. M SD F Sig. 

Gender              

Male 107 3.33 0.46 1.362 0.257 3.40 0.68 3.293 0.038 4.03 0.77 3.293 0.021 

Female 402 3.29 0.42   3.78 0.68   4.08 0.64   

Non-binary 9 3.48 0.43   4.19 0.53   4.19 0.48   

Level of study              

1st year 141 3.28 0.42 0.608 0.610 3.72 0.69 3.101 0.026 4.07 0.67 0.479 0.697 

2nd year 84 3.34 0.43   3.81 0.65   4.14 0.67   

3rd year 71 3.26 0.40   3.69 0.72   4.02 0.75   

4th year 222 3.31 0.46   3.90 0.66   4.08 0.64   

Field of study              

Education 79 3.19 0.45 2.575 0.037 3.69 0.67 2.343 0.054 3.96 0.67 1.700 0.148 

Humanities & social sciences 76 3.27 0.55   3.53 0.85   4.14 0.68   

Science & industrial technology 82 3.37 0.41   4.02 0.63   4.28 0.60   

Management science 187 3.34 0.41   3.83 0.69   4.10 0.67   

Law 94 3.24 0.46   3.81 0.63   4.01 0.67   

Note. M: Mean & SD: Standard deviation 
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Measurement Model  

The analysis was performed using PLS-SEM method, resulting in the following insights: 

CFA was executed using PLS-SEM method. The results, illustrated in Table 4, reveal that the factor loading 

values for all observable variables are not below 0.707, a standard established by Carmines and Zeller (1979). 

This key criterion verifies that each observable variable significantly correlates with other variables under the 

same construct value. 

In terms of the measurement model’s reliability, all constructs present Cronbach’s alpha values not less 

than 0.600, as set by Hair et al. (2017), all rho_A values are not below 0.700, as outlined by Dijkstra and 

Henseler (2015), and all composite reliability values exceed 0.800, as suggested by Hair et al. (2010). This 

implies that our measurement model exhibits excellent reliability for all constructs except for ‘social skills’, 

where certain values do not fulfill the predetermined criteria. Concerning validity or convergent validity, the 

average variance extracted (AVE) for all constructs is not below 0.500, as established by Hair et al. (2010). This 

indicates that our measurement model demonstrates good convergent validity.  

To ensure that different constructs in our model were indeed measuring unique characteristics, we 

evaluated their discriminant validity using the criteria by Fornell and Larcker (1981). As per Table 5, the 

diagonal values represent the square root of AVE, which should be higher than the correlation value in the 

same row or column. This indicates that the constructs are more dissimilar than alike, which was confirmed 

by our results for all constructs. Additionally, we used the Heterotrait-Monotrait criterion, which requires a 

value not exceeding 0.900 (Henseler et al., 2015). Our results for all constructs met this criterion as well. Thus, 

it can be inferred that each construct in our model measures unique characteristics, affirming the discriminant 

validity of our constructs. 

Structural Model  

The relationship between digital connectivity, emotional intelligence, and social skills within our sample 

group was investigated using PLS-SEM, as illustrated in Figure 2. The results of the structural model, as 

illustrated in Figure 2, reveal a significant positive correlation between digital connectivity and social skills 

(β=0.485, t=11.776, p=0.000). This outcome indicates the rejection of hypothesis 1. Conversely, a significant 

negative correlation is evident between digital connectivity and emotional intelligence (β=-0.013, t=8.662, 

p=0.000), supporting hypothesis 2. Furthermore, there is a significant positive relationship between social 

skills and emotional intelligence (β=0.813, t=19.541, p=0.000), which confirms hypothesis 3. Lastly, the indirect 

analysis, using social skills as a mediating variable in the relationship between digital connectivity and 

emotional intelligence, indicates a significant positive relationship (β=0.394, t=8.692, p=0.000), thus validating 

hypothesis 4. In summary, digital connectivity accounts for 23.50% of the variance in social skills, while digital 

connectivity and social skills combined explain 65.10% of the variance in emotional intelligence. These findings 

are summarized in Table 6.  

Table 4. Construct reliability & convergent validity 

Constructs Observable variables FL Cronbach’s alpha CR (rho_A) CR (rho_C) AVE 

Digital connectivity Digital connectivity 1.000     

Social skills Communication skills 0.704 0.783 0.786 0.783 0.546 

Problem-solving skills 0.714     

Teamwork skills 0.795     

Emotional intelligence Self-control 0.850 0.863 0.864 0.863 0.677 

Situational understanding 0.838     

Failure management 0.779     

Note. FL: Factor loading & CR: Composite reliability 

Table 5. Discriminant validity 

Constructs 

Fornell-Larcker criterion Heterotrait-Monotrait ratio 

Digital 

connectivity 

Emotional 

intelligence 
Social skills 

Digital 

connectivity 

Emotional 

intelligence 
Social skills 

Digital connectivity 1.000      

Emotional intelligence 0.381 0.823  0.381   

Social skills 0.485 0.807 0.739 0.487 0.803  
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Mediating Role of Social Skills  

Upon analysis of the indirect relationship, wherein digital connectivity influences emotional intelligence 

through social skills (hypothesis 4), statistically significant results emerged. The path coefficient (β) stood at 

0.394 with a t-statistic of 8.692 and a p-value below 0.01. These findings suggest that digital connectivity 

significantly impacts emotional intelligence through the mediation of social skills, as detailed in Table 7. 

DISCUSSION  

This research examined the interplay between digital connectivity, social skills, and emotional intelligence 

among Generation Z students in Thailand. These youthful individuals display elevated levels of digital 

connectivity and social dexterity, contributing to an amplification in positive emotional experiences. It is 

discernible that potent digital connectivity profoundly influences social prowess and amplifies emotional 

intelligence by fostering the development and utilization of digital technology for communication and 

scholastic engagement. Alterations or enhancements in communication and learning methodologies via 

technology augment efficacy in professional and academic contexts (Hoque, 2018). Constant encouragement 

for technological learning to boost social capabilities and emotional intelligence is of paramount importance. 

Nonetheless, while digital connectivity augments social competencies and emotional intelligence, excessive 

technology usage or unwarranted digital connectivity could engender adverse psychological repercussions. 

Thus, maintaining an equilibrium in digital technology usage is critical, and adolescents should be more 

erudite and cognizant about this fact (Haleem et al., 2022). Moreover, drawing from the data analysis, this 

research postulated that digital connectivity might detrimentally impact social skills and emotional 

 

Figure 2. Structural model (Source: Authors) 

Table 6. Direct relationship 

Hypotheses Effect Path coefficients t-statistic p-value Results 

H1 Digital connectivity->social skills 0.485** 11.776 0.000 Not supported 

H2 Digital connectivity->emotional intelligence -0.013** 8.662 0.000 Supported 

H3 Social skills->emotional intelligence 0.813** 19.541 0.000 Supported 

Note. **Significant at 0.01 

Table 7. Indirect relationship 

Hypothesis Effect Path coefficient t-statistic p-value Result 

H4 Digital connectivity->social skills->emotional intelligence 0.394** 8.692 0.000 Supported 

Note. **Significant at 0.01 
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intelligence, while social skills exert a positive influence on emotional intelligence. More specifically, the 

empirical findings warrant further discussions. 

First, concerning the relationship between digital connectivity and social skills, hypothesis 1 (H1) proposed 

a negative influence of digital connectivity on social skills. However, the analysis of data from Generation Z 

students at a Rajabhat University in the Southern region of Thailand indicated a contrary result. The statistical 

analysis revealed a significant positive correlation between digital connectivity and social skills, with 

substantial statistical implications (β=0.485, t=11.776, p=0.000). This outcome suggests that digital 

connectivity significantly contributes to the development of social skills among undergraduate students in 

Thailand. In contrast to some previous studies (e.g., Chen & Xiao, 2022; Lee et al., 2016; Marciano et al., 2022), 

which suggested that increased digital connectivity might be associated with diminished face-to-face social 

skills, this research underscores the importance of digital connectivity in fostering the social skills of 

undergraduate students in Thailand. These findings have implications for refining pedagogical approaches 

aimed at enhancing students’ social skills, benefiting both educational institutions and organizations. 

Second, in relation to the connection between digital connectivity and emotional intelligence, hypothesis 

two (H2) posited a negative impact of digital connectivity on emotional intelligence. The statistical results, 

however, revealed a significant negative correlation between digital connectivity and the emotional 

intelligence of undergraduate students in Thailand (β=-0.013, t=8.662, p=0.000), aligning with the findings of 

studies by Mascia et al. (2020) and McDaniel and Coyne (2016). These results suggest that digital connectivity 

significantly influences the emotional intelligence of undergraduate students in Thailand. The outcomes 

underscore the potential consequences of excessive online engagement on emotional perception in face-to-

face interactions. These research findings can be leveraged to refine pedagogical methodologies aimed at 

enhancing students’ emotional intelligence, with implications for educational institutions and organizations 

looking to support the development of emotional intelligence among undergraduate students. 

Third, regarding the relationship between social skills and emotional intelligence, hypothesis three (H3) 

suggested a positive influence of social skills on emotional intelligence, which was substantiated by the 

statistical results. The analysis showed a significant positive correlation between the social skills and 

emotional intelligence of undergraduate students in Thailand (β=0.813, t=19.541, p=0.001). This finding 

implies that social skills significantly impact the emotional intelligence of undergraduate students in Thailand. 

Students with strong social skills are more likely to possess superior emotional intelligence, contributing to 

their ability to manage emotions effectively. This aligns with previous research, such as a study by Trigueros 

et al. (2020), which found a positive relationship between social skills and emotional intelligence. Furthermore, 

studies have indicated that individuals with well-developed social skills tend to exhibit improved emotional 

understanding and control (Peixoto & Muniz, 2022). Additionally, individuals with competent social skills are 

better equipped to empathize with others, manage conflicts effectively, and provide emotional support, 

essential components of emotional intelligence. These findings enhance our understanding of the significance 

of social skills and emotional intelligence among undergraduate students in Thailand and can inform the 

development of pedagogical methods to enhance these skills, benefiting educational institutions and 

organizations. 

Fourth, hypothesis four (H4) explores the mediating role of social skills in the relationship between digital 

connectivity and emotional intelligence. The analysis of the indirect relationship presented in hypothesis 4 

demonstrates a significant influence of digital connectivity on emotional intelligence, mediated by social skills. 

The results, with a path coefficient (β) of 0.394, a t-statistic of 8.692, and a p-value below 0.01, confirm a robust 

relationship. This suggests that individuals who engage more with digital platforms, thereby enhancing their 

social skills, are likely to see an improvement in their emotional intelligence. In practical terms, this indicates 

that individuals who effectively utilize digital tools for communication and social interaction may develop 

better emotional awareness and regulation. For instance, active participation in online communities may 

enable individuals to navigate complex social cues and express empathy, crucial components of emotional 

intelligence. However, it is important to consider the quality of digital interactions and the context in which 

they occur, as these factors also play critical roles in this developmental process. 

This study reveals that digital connectivity does not negatively impact social skills but does have a 

detrimental effect on emotional intelligence among Generation Z. This has implications for both the 
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workplace and the promotion of the ability to manage one’s own and others’ emotional intelligence. While 

social skills play a critical role in enhancing emotional intelligence, effective digital connectivity, akin to 

proficient social skills, can promote the understanding and management of emotional intelligence in the 

digital age. 

Implication  

This research offers pivotal insights for both theoretical knowledge and practical applications, particularly 

in the context of our rapidly digitalizing epoch. The swift proliferation of digital connectivity and ease of access 

to information undeniably impacts social skills and emotional intelligence. However, this does not necessitate 

a complete severance from digital connectivity. From a theoretical perspective, this study counteracts the 

traditional perception that digital connectivity bears exclusively beneficial implications. It instead highlights a 

nuanced perspective, shedding light on the balance of benefits and detriments incurred through digital 

connectivity. For individuals adversely affected by digital connectivity, it is essential to foster their 

development of social skills and emotional intelligence within real-life contexts. 

In terms of practical implications, this research could significantly influence the decisions of parents, 

educators, and institutional administrators within the educational sector. It’s crucial to advocate for and 

sustain the balanced and innovative usage of technology and digital connections, concurrently promoting 

non-technological modes of learning. Moreover, this research paves the way for further exploration into the 

interrelationship between digital connectivity, social skills, and emotional intelligence in future studies. 

Concurrently, it accentuates the need to devise optimal strategies to seamlessly integrate and supplement 

digital technology in education and societal cohabitation without undermining the development of social skills 

and emotional intelligence–both integral facets of human existence.  

Limitations & Future Research 

The constraints of this study primarily revolve around the specificity of its sample population: Thai 

Generation Z undergraduate students. This population might not encapsulate the holistic impact of digital 

connectivity when juxtaposed with more diverse age brackets or other data sources. Consequently, the 

hypotheses and conclusions of this investigation could be delimited to the demographic under scrutiny. This 

investigation does not delve into potential factors other than digital connectivity that could exert influence on 

social skills and emotional intelligence. These factors could encompass domestic environments, educational 

institutions, and the wider societal milieu. The cumulative impact of digital connectivity as observed in this 

study may not necessarily epitomize the full range of effects elicited by an assortment of diverse and variable 

digital interactions. 

As a directive for future research, scholars might wish to expand the definition and particulars of digital 

connectivity from both theoretical and practical standpoints. Investigating domestic, educational, and social 

environments might offer more comprehensive insights into how digital connectivity shapes social skills and 

emotional intelligence. An amplification of research into this domain is imperative, given that digital 

connectivity forms an integral component of our current and future lives. A profound understanding of its 

implications will facilitate the utilization of digital technology in ways that are not only beneficial but also 

sustainable.  

CONCLUSIONS  

This research provides valuable insights into the effects of digital connectivity on the social skills and 

emotional intelligence of Generation Z undergraduate students in Thailand. The empirical findings reveal that 

digital connectivity significantly influences the social abilities and emotional awareness of this demographic, 

particularly within a highly digitized environment. Educational institutions can leverage these research 

outcomes to refine and advance pedagogical methodologies that align with the digital era, thereby enhancing 

students’ social competencies and emotional intelligence. 

In conclusion, this study has successfully addressed the two primary objectives set at the outset. Firstly, 

we aimed to investigate the levels of digital connectivity, face-to-face social skills, and emotional intelligence 

among Generation Z students in Thailand, focusing on students from Rajabhat Universities in the southern 
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region. Our comprehensive analysis has delineated prevalent patterns and levels of these variables within 

our target demographic. The findings highlight the substantial engagement with digital platforms among 

Generation Z students, reflecting their strong connection to the digital world. Additionally, the study provides 

insights into the proficiency of face-to-face social skills and the state of emotional intelligence within this 

group, shedding light on their interpersonal and intrapersonal competencies. 

Secondly, we explored the intricate interrelationships among digital connectivity, face-to-face social skills, 

and emotional intelligence. Our investigation revealed significant correlations, demonstrating how these 

variables intricately influence each other. Moreover, the study unveiled the crucial role of social skills as a 

mediator in the relationship between digital connectivity and emotional intelligence. The statistical 

significance of this mediation underscores the transformative impact of digital connectivity on emotional 

intelligence, facilitated through the enhancement of social skills. This insight emphasizes the dual role of 

digital connectivity, serving as both a platform for social interaction and a catalyst for emotional and social 

development. 

In summary, this study not only maps out the landscape of digital connectivity, social skills, and emotional 

intelligence among Generation Z students in Southern Thailand but also highlights the synergistic interplay 

between these domains. The findings underscore the importance of nurturing balanced digital engagement 

and face-to-face interactions to cultivate a generation that is both digitally savvy and emotionally intelligent. 
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