Contemporary Educational Technology, 2023, 15(1), ep398
ISSN: 1309-517X (Online) ‘

Research Article

Investigating digital skills among Russian higher education
students

Fatima K. Urakova *
0000-0003-4036-4346

Izida I. Ishmuradova 2
0000-0002-8191-1644

Nataliia A. Kondakchian 3
0000-0002-9511-4064

Roza Sh. Akhmadieva 4
0000-0002-1583-3975

Julia V. Torkunova 3
0000-0001-7642-6663

Irina N. Meshkova ¢
0000-0002-5799-1269

Nikolay A. Mashkin 7
0000-0003-4890-1791

' Doctor of Pedagogical Sciences, Associate Professor, Head of the Russian Language and Teaching Methods
Department, Adyghe State University, Maykop, RUSSIA

2 PhD in Economics, Senior Lecturer of the Department of Business Informatics and Mathematical Methods in Economics,
Kazan (Volga region) Federal University, Kazan, RUSSIA

3 PhD in Linguistics, Associate Professor of the Institute of Linguistics and Intercultural Communication, Sechenov First
Moscow State Medical University, Moscow, RUSSIA

4 Doctor of Education, Professor, Rector of Kazan State Institute of Culture, Kazan, RUSSIA

®> Doctor of Education, Associate Professor, Head of the Institute of Digital Technologies and Economics, Kazan State Power
Engineering University, Kazan, RUSSIA

6 PhD in Linguistics, Associate Professor of the Department of Foreign Languages, Peoples’ Friendship University of Russia
(RUDN University), Moscow, RUSSIA

7 Doctor of History, Professor of the Department of State and Legal Disciplines, Plekhanov Russian University of Economics,
Moscow, RUSSIA

* Corresponding author: urakova.fatima@mail.ru

Citation: Urakova, F. K., Ishmuradova, I. I, Kondakchian, N. A., Akhmadieva, R. S., Torkunova, J. V., Meshkova, I. N., &
Mashkin, N. A. (2023). Investigating digital skills among Russian higher education students. Contemporary Educational
Technology, 15(1), ep398. https://doi.org/10.30935/cedtech/12600

ARTICLE INFO ABSTRACT

Received: 10 Jun 2022 Learning in the digital age is a pervasive idea that encompasses all aspects of a person's life,
Accepted: 13 Oct 2022 including work and leisure. As a result of the development of new teaching and learning tools,
an increasing number of students are acquiring knowledge on the Internet- connected to the
Internet. Therefore, all citizens must develop digital literacy as a lifelong learning skill. Studies
have been conducted on students' digital skills in higher education institutions. In this context,
this study aimed to investigate the skills of college students. The participants were students from
a university in the Kazan region of Russia who volunteered to participate. Three hundred and
eighty students completed the questionnaire online. The scale consists of a total of 25 questions
and six dimensions. Since our independent variables are binary values, we applied the Bayesian
t-test. We obtained the values of the Bayes factor (BF10) for each dimension and the total scale.
In general, students' digital skills are well-developed. However, it was found that creating and

Copyright © 2023 by authors; licensee CEDTECH by Bastas. This article is an open access article distributed under the
terms and conditions of the Creative Commons Attribution License (http://creativecommons.org/licenses/by/4.0/).


http://creativecommons.org/licenses/by/4.0/
https://orcid.org/0000-0003-4036-4346
https://orcid.org/0000-0002-8191-1644
https://orcid.org/0000-0002-9511-4064
https://orcid.org/0000-0002-1583-3975
https://orcid.org/0000-0001-7642-6663
https://orcid.org/0000-0002-5799-1269
https://orcid.org/0000-0003-4890-1791
https://e.mail.ru/compose?To=urakova.fatima@mail.ru
https://doi.org/10.30935/cedtech/12600
https://orcid.org/0000-0000-0000-0000
https://orcid.org/0000-0000-0000-0000
https://orcid.org/0000-0000-0000-0000
https://orcid.org/0000-0000-0000-0000
https://orcid.org/0000-0000-0000-0000
https://orcid.org/0000-0000-0000-0000
https://orcid.org/0000-0000-0000-0000

Urakova et al.

using digital information requires fewer skills than in other areas. The hypothesis that there is
no difference based on student gender was supported to a higher degree but not to a very high
degree. The hypothesis that there is no difference based on students' fields of study was
supported to a greater extent, but only to a moderate extent.

Keywords: digital skills, higher education, Bayesian analysis, Russia

INTRODUCTION

Changes in technology and science affect social and educational practices and the practices themselves.
For example, when the nature of available technological tools changes, this can sometimes lead to changes
in learning processes and the knowledge structures to be acquired. Learning in the digital age is an all-
encompassing concept that encompasses all aspects of people's lives, from study to work to leisure activities.
As aresult, it creates new challenges for all education stakeholders, as Fleaca and Stanciu (2019) noted. These
challenges are because we live in an age of constant innovation and technological progress. Education in all
its manifestations is influenced by information and communication technologies (ICT), including higher
education and the vast majority of economic sectors. Students are increasingly learning in venues with
internet access, and thanks to the development of new instruments for teaching and learning (Youssef et al.,
2022).

Recently, the development of digital competencies among higher education students has attracted
considerable research attention, emphasizing student employability and the importance of digital skills (JISC,
n.d.). This attention has focused on the basic, advanced, and specialized digital skills needed in specific
disciplines and fields of work (Martzoukou et al., 2021).

The Internet and other forms of digital technology are deeply embedded in people's routines and activities
in the 21st century. Therefore, to achieve personal fulfillment and development, employment, social inclusion,
and active citizenship, all citizens must acquire digital literacy as a critical lifelong learning skill. This literacy
will facilitate personal fulfillment and development (Council of the European Union, 2018). The terms "digital
competence" and "digital literacy" are increasingly used and discussed, especially in policy documents and
policy-related discussions. The discussion refers to topics such as "what kinds of skills and knowledge people
should have in a knowledge society," "what to teach young people," and "how to do it" (lomaki et al., 2016).
This discussion is especially true for policy documents and discussions about "what kinds of skills and
knowledge people should have" (Spante et al., 2018).

According to Martin and Grudziecki (2006), this point shows that digital literacy is the foundation on which
digital competence is built. The ability to manage information, the ability to distinguish the virtual world from
the real world and recognize the connections between them, the ability to use Internet-based services, and
the ability to use technology to support critical thinking, creativity, and innovation are considered necessary
skills (Ferrari, 2012). Several researchers have attempted to address measurement issues by developing more
nuanced classifications of Internet literacy among large populations (Eshet-Alkali & Amichai-Hamburger, 2004;
Helsper & Eynon, R., 2013; Livingstone, 2008; van Deursen & van Dijk, 2015). A pedagogical view often focuses
on evaluating students in specific classes (Litt, 2013). This evaluation does not consider the evaluation of
regular and daily use of the Internet in general by larger populations.

ICTs are driving significant changes in higher education (DeSchryver, 2009; Henderson et al., 2017;
Rodriguez-Abitia & Bribiesca-Correa, 2021), encouraging the use of diverse techniques, with initiatives seeking
to promote flexibility in administrative tasks and modular organization of institutions (Youssef et al., 2022).
The importance of information and communication technology (ICT) knowledge and experience among higher
education students have been the subject of several studies (Harerimana & Mtshali, 2019; Martzoukou et al.,
2021; Polifroni Lobo & Beltran Sanchez, 2016; Samoylenko et al., 2022), all of which concluded that such
knowledge and experience contribute to the success of higher education students. This information is
surprising given that competent digital skills are often considered a prerequisite for successfully using
information and communication technologies in education (Ben Youssef et al., 2015; Hamalainen et al., 2019;
van Laar et al., 2017). Other conditions conducive to the effective use of ICT include mastery of the material
provided, an attitude of critical questioning of the quality of the information provided to students, and the
use of safe operating methods (Youssef et al., 2022).
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The survey conducted by Zeidmane and Vintere Alan (2021) examined students' perspectives on the digital
skills needed for the job market. The survey results show that students view the ability to use and manage
information as the most valuable talent in today's job market. 69.84% of survey participants consider it
indispensable. This result is followed by information assessment (67.19%), then the capacity to acquire
information (65.15%). Coding and programming information was ranked as the least essential skill by just
over a quarter of survey participants (26.15%).

The study by Nguyen et al. (2022) examined optometry students' digital experiences and practices
concerning their profession and preparation for future employment in health care. The results suggest that
this particular group of students are active and routine digital users who report having a high level of
confidence in their ability to use everyday digital tools for learning and who prefer mobile devices (laptops
and smartphones) to stationary desktop workstations. According to the research conducted by Perifanou et
al. (2021), university students in Greece have a high level of digital abilities. Nevertheless, they perform poorly
in the Develop, Apply and Modify (DAM). According to the results of a study (Le6n-pérez et al., 2020), students
use digital technology mainly in academic projects. They can use ICT for information management, develop
critical thinking, solve problems, and manage mobile devices. In addition, students use digital technology
mainly in academic projects. They believe participation in educational initiatives helps acquire and develop
information and communication technology (ICT) skills.

In students' self-perceptions of their information and data processing skills, respondents ranked the ability
to compare and integrate information from multiple sources as the most important skill (3.52), followed by
the ability to adapt search strategies to a particular search engine (3.38), and the ability to select information
based on one's search goals (3.30). The remarkable results of data analysis suggest that students cannot
distinguish between credible and questionable sources of information (2.96). Regarding digital
communication skills, respondents were most likely to value their ability to process information via email,
slide presentations, and social networking (3.48). This situation was followed by the ability to share
information and use the collaborative network to collect feedback via Google Drive and Dropbox (3.20).
Finally, web-based collaborative services track changes and comments on documents/resources (3.12).
Students cannot create different e-profiles (3.03) and select material to set according to their needs or goals.
This finding is a problem because these skills are essential for using the platform (3.07) (Fleaca & Stanciu,
2019).

Studies have been conducted on the digital skills of university students. Within this framework, the
purpose of this study was to investigate students' skills. The research questions are as follows.

1. What are the digital skills of the participants?
2. To what extent do the study data prove whether the level of digital skills differs according to gender?

3. To what extent do the study data confirm whether participants' digital skills differ according to their
field of study?

METHODOLOGY

The study aimed to determine the extent to which university students possess digital abilities. The purpose
of the study will be achieved through the use of a quantitative methodology. In addition, the study will
examine the status of students' digital skills concerning their fields of study and gender.

Participants

The study's sample consists of students from a college in the Kazan region of Russia who voluntarily
participated. Undergraduate students studying in the spring semester of the 2021-2022 academic year were
invited to participate. The questionnaire was completed online by 318 students. At the beginning of the
survey, students were told they were under no obligation and could stop taking the survey if they wished.
Students were informed that the survey data would be used for academic study purposes.
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Table 1. Skewness and Kurtosis values for each dimension and total scale

Skewness SE of Skewness Kurtosis SE of Kurtosis
Access to and management of digital content -0.901 0.137 -0.075 0.273
Digital empathy -0.931 0.137 0.227 0.273
Use of digital means -0.68 0.137 -0.339 0.273
Digital safety -0.843 0.137 -0.245 0.273
Communication of digital content -1.038 0.137 0.174 0.273
Creation of digital content -0.695 0.137 -0.441 0.273
Total -0.904 0.137 -0.043 0.273

Instrument

Fan and Wang (2022) developed the original digital skill scale. Adaptation studies have been conducted for
various countries. An adaptation of the scale to the Russian context was made by Kryukova et al. (2022). The
scale consists of a total of 25 questions and six dimensions. Access to and managing digital content includes
questions on the ability to access and manage digital resources. For example, access to data was measured
by the question, "l am able to search for, and access information in digital environments," and management
of the data obtained was measured by the question "I can use different tools to store and manage
information." Reliability for this dimension was calculated using McDonald's w (.954) and Cronbach's a (.954).
In the digital empathy dimension, five items measure students' understanding of other people's situations
and respect for them. An example item for this dimension is "l am able to put myself in other people's shoes
in digital environments." Reliability for this dimension was calculated using McDonald's w (.942) and
Cronbach's a (.944). In the Use of Digital Means dimension, there are four items on using digital media for a
specific purpose. For example, "I am able to use digital means to solve problems encountered in my study”,
digital resources are used to solve problems. Reliability for this dimension was calculated as McDonald's w
(.934) and Cronbach's a (.934). Five items in the digital safety dimension measure whether they pay attention
to safety in social environments and Internet applications. The item "I avoid behaviors that are harmful in
social networks" can be an example of this dimension. Reliability for this dimension was calculated using
McDonald's w (.931) and Cronbach's a (.931). In the digital content communication dimension, three items
measure the use of digital tools for communication purposes. The item "l know how to communicate with
others through different digital means" can be an example item for this dimension. Reliability for this
dimension was calculated using McDonald's w (.953) and Cronbach's a (.953). Two items are related to digital
content creation in the digital content creation dimension. The item "I know different ways to create and edit
digital content (e.g., videos, photos, texts, animations...)" can be an example of this dimension. Reliability for
this dimension was calculated as Cronbach's a (.882). Since there are two items in this dimension, the
McDonald's w cannot be calculated. McDonald's w (.982) and Cronbach's a (.982) were calculated for the total
scale.

Data analysis

Before proceeding with the inferential analysis, we needed to determine whether or not the
measurements followed a normal distribution. The skewness and kurtosis values were analyzed to determine
whether or not the data followed a normal distribution, as Kim (2013) suggested. For sample sizes greater
than 300, interpretation will be based on the histograms and the absolute values of skewness and kurtosis;
the z-values will not be considered. To detect a significant deviation from normality, a reference value can be
used with either an absolute skewness value greater than two or an absolute kurtosis value greater than
seven (Kim, 2013). Consequently, each measurement corresponds to a normal distribution (Table 1).

The Bayesian method was preferred to estimate the support status of the Ho and H1 hypotheses based
on students' gender and fields of study. We used Bayesian t-test because our independent variables had
binary values. Bayesian factor scores (BF10) and total scale were determined for each dimension. The criteria
listed in Table 2 were considered when interpreting Bayesian factor scores (Dienes, 2014).
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Table 2. BF10 criteria

Criteria (BF10) Interpretation
>100 Extreme evidence for H1
30-100 Very strong evidence for H1
10-30 Strong evidence for H1
3-10 Moderate evidence for H1
1-3 Anecdotal evidence for HO
1 No evidence
1/3-1 Anecdotal evidence for HO
1/3-1/10 Moderate evidence for HO
1/10-1/30 Strong evidence for HO
1/30 - 1/100 Very strong evidence for HO
<1/100 Extreme evidence for HO
Average
(IR} k5 1.0 1.5 20 s ] T5 an 4.5 &A1

Ds1

Ds2

Ds3

Dad4

Ds5

Os7

0% &% 1 15%  20% 25% FE 35 0% 45% Lok 55%  el%  65% Tow TEW BFR B5% BOn OR% vO0%

P cent oge

Figure 1. Distribution of support levels in the items in access to and management of digital content (Created
by authors based on the research data)

FINDINGS

Descriptive Statistics
Access to and management of digital content

Some items in this factor measure students' ability to access and manage Internet information. On the
Likert scale, item 5 (I can understand the information | get from the Internet) was the most preferred option.
Then item 4, "I am able to search for information | need." It received positive feedback. Then, with 45%, "l can
use different tools to store and manage information (Ds 3)." Students also feel competent in the item "l can
use digital software skillfully to complete learning tasks (DS 7)". This result is followed by the item "l am able
to search for and access information in digital environments (Ds 2)," with 42% support. The lowest level of
support for this factor is "l have apps that keep me up to date on the news (Ds 1)." (See Figure 1).

Digital empathy

The digital empathy dimension includes a total of 5 different components. The highest mean score and
the highest agreement of the participants with "strongly agree" was the item "l respect other people in digital
environments (Ds 32)". The following statement, "l respect other people in digital environments (Ds 34)"
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Figure 2. Distribution of support levels in the items in digital empathy (Created by authors based on the
research data)
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Figure 3. Distribution of support levels in the items in digital means (Created by authors based on the
research data)

received 45% of the votes and was immediately followed by the statement, "l take into account the opinion of
others in digital environments (Ds 33)". The statement "I am able to put myself in digital environments"
received 38% of the total votes, while the statement "I am willing to help other people in digital environments
(Ds 30)" received 40% of the total votes (See Figure 2).

Use of digital means

There are four items related to the digital environment. The highest average score and "strongly agree"
option was given to the item "I can complete digital content that meets the minimum requirements of the
learning tasks (Ds8)" at 41%, followed by "l am able to use digital means to detect plagiarism of content | have
created (Ds 13)." While the item "l am able to use digital means to solve problems | encountered in my study"
received the least support, the item "l can create and edit digital content with higher standards according to
the requirements of work or study" received the least support (See Figure 3).

Digital safety

There are five items related to digital security. The item "I avoid behaviors on social networks" received
the highest agreement with 50%, followed by the item "l am careful with my personal information". Later, "l
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Figure 4. Distribution of support levels in the items in digital safety (Created by authors based on the research
data)
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Figure 5. Distribution of support levels in the items in combination with digital content (Created by authors
based on the research data)

am able to identify harmful behaviors that can affect me on social networks" with 42%. "Before performing a
digital activity (e.g., uploading a photo, making a comment...), | think about the possible consequences" and
"I avoid having arguments with others in digital environments" were supported by 40% of the participants at
the "Totally agree" level (See Figure 4)..

Communication of digital content

In the Communication dimension, the items "I know how to communicate with others through different
digital means" and "I can communicate with others in digital environments" were supported by 53% of
participants at the "totally agree" level. The item "I know how to communicate with others in different ways
(e.g., images, texts, videos...)" received full support from 48% of the participants (See Figure 5).

Creation of digital content

In the content creation dimension, "l can transform information and organize it in different formats" was
fully supported by 38% of participants. In contrast, "I am able to present what | want to convey in digital
environments" was fully supported by 36% of participants (See Figure 6).

Contemporary Educational Technology, 15(1), ep398 7/13



Urakova et al.

ANBIRQR
w0 05 1.0 1.5 2.0 2.5 2.0 35 ap 45 5.0

Ds 20

Dbs 21

% 5% 0% iB% D%  Z5%  30W  35h  40n 4% 50%  S0n  60% 45% 0N 75%  B0a  ABY  9O0h 95w 100%

Percentage

Figure 6. Distribution of support levels in the items in the creation of digital content (Created by authors
based on the research data)
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Figure 7. Average for each dimension (Created by authors based on the research data)
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Communication
Digital empathy
Digital safety

Use of content
Creation of content

Access&Management

Compare Factors

When analyzing the average scores in relation to the dimensions, it can be seen that the communication
dimension has the highest average score of 4.11 points. In contrast to the Access and management
dimension, which has an average score of 3.99, the digital empathy component has an average score of 4.00.
The overall score for digital security came in at 3.96. Both the use of content and the production of content
aspects received a 3.81 out of a possible 3.79. The importance attached to content creation is lower than that
of the other aspects (See Figure 7).
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Analyzing the distribution of scores in each dimension by gender, we find that the female group has a clear
advantage over the male group in several aspects, including the communication dimension. To evaluate the
significance of this difference, a Bayesian t-test was performed (See Figure 8).

As a result, the hypothesis "no differentiation by gender in science motivation", sometimes referred to as
the "null hypothesis", was found to be true. In addition, hypothesis H1 "There is differentiation by gender in
science motivation" was tested and found to be true. A Bayesian t-test was performed to assess the degree
to which the data supported each of the hypotheses.
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The likely value of BF10 was calculated considering the differential and non-differential status. The data
provide evidence for the Ho hypothesis, falling within the range of 1/10 to BF10 to 1/3 for the individual
dimensions and the total score. There was a more significant amount of support because there is no
distinction based on gender.

In some dimensions, students with a social science major have high mean scores, while in some
dimensions, students without a social science major have a higher concentration in the high mean.
Hypotheses Ho (No differences in students' level of digital skills according to major) and H1 (Students' level of
digital skills differs according to major) were written. A Bayesian t-test was performed to determine if the data
supported these hypotheses, and BF10 was calculated.

Since the score ranges between 1/10 < BF10 < 1/3 in all dimensions and the total score, the data support
the Ho hypothesis at a moderate level, i.e., there is no difference in the level of students' digital skills according
to their field of study.

DISCUSSION

The development of digital skills is essential for university students to perform at a sufficient level
professionally and academically and to advance their educational and professional use of digital technologies.
For students' learning experiences to become richer and more meaningful online and through digital devices,
they must acquire, organize, evaluate, and produce their forms of knowledge independently (DeSchryver,
2009; Youssef et al., 2022).

According to the results, students' digital skills are high. The current studies show that students' digital
skills, Internet skills, and 21st-century digital literacy are high. From this perspective, the results of this study
have parallels with the results of other recent studies. Students' self-perceived digital skills for completing
their academic work were rated as "intermediate" overall, and they also rated themselves as "intermediate"
in most specific categories (Martzoukou et al., 2021). According to the results, the amount of 'high agreement"
on their education in digital citizenship skills (Ruenphongphun et al., 2021). According to the results of a study
conducted by Lopez-Meneses et al. (2020) with three university students, the students’ competencies in the
dimensions of "information and data literacy" and "communication and collaboration" are sufficient.

Content creation and usage are lower than in other dimensions. This result is a crucial result. People can
produce and redistribute material more efficiently using technologies that are part of the Web 2.0 movement
(Caliskan et al., 2019; Wang et al., 2012). We assume that students have a high level of content production
abilities, as most of today's students are members of Generation Z (Csobanka, 2016; Pérez-Escoda et al., 2016)
and digital immigrants (Prensky, 2001; §orgo et al., 2017). However, similar results were found in the studies.
Students' competency level in "digital content creation" was below the intermediate level, especially in their
ability to create multimedia materials using different technologies (Lépez-Meneses et al., 2020). The results
show a low level of competence (referred to as "basic") in the categories of "designing new digital content,"
"promoting new online tools and opportunities to others," and "using online tools to record learning
events/outcomes and using them for self-analysis, reflection, and performance presentation"The further
grouping of variables confirmed some of the results from the previous section, with the lowest mean values
being obtained in the categories of "Digital creation" and "Digital innovation."

In contrast, the Digital Research Skills and Digital Learning and Development categories had the lowest
scores for "intermediate" (Martzoukou et al., 2021). According to the ideas of Gil-Flores et al. (2017) and those
Tondeur et al. (2017), the capacity to produce digital information and media is one of the key components of
digital literacy. The American Library Association (2013) and the European Commission (2018) agree that
creating something is one of the fundamental building blocks in any setting, whether in America, Europe, or
Asia.

The research data suggest that there is no difference between the gender of the students, but not at a
very high level. According to the study conducted by van Deursen et al. (2015), males outperform females in
all four internet skills. According to Alan (Gibbs & Sagrista, 2020), gender was not a significant factor in digital
skills.
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Certain digital tools, such as Instagram, are used differently by men and women, but both genders use
most digital tools similarly (Perifanou et al., 2021). According to Jones et al. (2010), men rated their Internet
skills and confidence as greater only in certain online activities, such as dealing with computer security.
However, the researchers observed no gender differences in other areas, such as using online library
resources. The study data also supported the hypothesis that there were no differences between students'
majors, but this remained at a moderate level.

CONCLUSION

In general, students' digital skills are high. However, digital content creation and use skills were lower than
others. The hypothesis that there is no difference between the students' genders was supported, but not at
a very high level. The hypothesis that there is no difference between students' majors was more strongly
supported but remained at a moderate level. Future researchers can determine the salient characteristics of
each cluster using cluster analysis by identifying the high and low-level students in the data. Further studies
can be conducted by collecting more data on the independent variables of the participants. Students with
partially high digital literacy may have been more likely to participate in the online data collection. The study
data does not cover all students at the university.
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critically revising the article. All authors approve final version of the article.

Funding: The authors received no financial support for the research and/or authorship of this article.

Ethics declaration: Ethics Committee approval was obtained from Kazan (Volga region) Federal University on June 20,
2022 with reference number: KFU22546. Participants were informed and their written consents were obtained.

Declaration of interest: Authors declare no competing interest.
Data availability: Data generated or analysed during this study are available from the authors on request.

REFERENCES

American Library Association. (2013). Digital literacy & libraries. http://www.districtdispatch.org/wp-
content/uploads/2013/01/2012_OITP_digilitreport_1_22_13.pdf

Ben Youssef, A., Dahmani, M., & Omrani, N. (2015). Information technologies, students’ e-skills and diversity
of  learning process. Education and  Information Technologies, 20(1), 141-159.
https://doi.org/10.1007/s10639-013-9272-x

Caliskan, S., Guney, Z., Sakhieva, R. G., Vasbieva, D. G., & Zaitseva, N. A. (2019). Teachers' views on the
availability of Web 2.0 tools in education. International Journal of Emerging Technologies in Learning (I/ET),
14(22), 70. https://doi.org/10.3991/ijet.v14i22.11752

Council of the European Union. (2018). Council recommendation on key competences for lifelong learning.
Official Journal of the European Union, 61(2), 1-13. https://cutt.ly/MKKtVUN

Csobanka, Z. E. (2016). The Z Generation. Acta Technologica Dubnicae, 6(2), 63-76. https://doi.org/10.1515/atd-
2016-0012

DeSchryver, M. (2009). New forms of deep learning on the web: Meeting the challenge of cognitive load in
conditions of unfettered exploration in online multimedia environments. In R. Zheng (Eds.), Cognitive
effects of multimedia learning (pp. 134-152). |Gl Global. https://doi.org/10.4018/978-1-60566-158-2.ch008

Dienes, Z. (2014). Using Bayes to get the most out of non-significant results. Frontiers in Psychology, 5(uly), 1-
17. https://doi.org/10.3389/fpsyg.2014.00781

Eshet-Alkali, Y., & Amichai-Hamburger, Y. (2004). Experiments in digital literacy. Cyberpsychology and Behavior,
7(4), 421-429. https://doi.org/10.1089/cpb.2004.7.421

Fan, C., & Wang, J. (2022). Development and Validation of a Questionnaire to Measure Digital Skills of Chinese
Undergraduates. Sustainability, 14(6), 3539. https://doi.org/10.3390/su14063539

Ferrari, A. (2012). Digital Competence in Practice: An Analysis of Frameworks. joint Research Centre of the
European Commission. https://doi.org/10.2791/82116

Fleaca, E., & Stanciu, R. D. (2019). Digital-age Learning and Business Engineering Education-a Pilot Study on
Students' E-skills. Procedia Manufacturing, 32, 1051-1057. https://doi.org/10.1016/j.promfg.2019.02.320

Contemporary Educational Technology, 15(1), ep398 11713


http://www.districtdispatch.org/wp-content/uploads/2013/01/2012_OITP_digilitreport_1_22_13.pdf
http://www.districtdispatch.org/wp-content/uploads/2013/01/2012_OITP_digilitreport_1_22_13.pdf
https://doi.org/10.1007/s10639-013-9272-x
https://doi.org/10.3991/ijet.v14i22.11752
https://cutt.ly/MKKtVUN
https://doi.org/10.1515/atd-2016-0012
https://doi.org/10.1515/atd-2016-0012
https://doi.org/10.4018/978-1-60566-158-2.ch008
https://doi.org/10.3389/fpsyg.2014.00781
https://doi.org/10.1089/cpb.2004.7.421
https://doi.org/10.3390/su14063539
https://doi.org/10.2791/82116
https://doi.org/10.1016/j.promfg.2019.02.320

Urakova et al.

Gibbs, P., & Sagrista, M. R. (2020). Digital skills at Divine Word University, Papua New Guinea. IAFOR Journal of
Education: Technology in Education, 8(2), 107-124. https://files.eric.ed.gov/fulltext/E)1265694.pdf

Gil-Flores, J., Rodriguez-Santero, J., & Torres-Gordillo, J. J. (2017). Factors that explain the use of ICT in
secondary-education classrooms: The role of teacher characteristics and school infrastructure.
Computers in Human Behavior, 68, 441-449. https://doi.org/10.1016/j.chb.2016.11.057

Hamalainen, R., De Wever, B., Nissinen, K., & Cincinnato, S. (2019). What makes the difference - PIAAC as a
resource for understanding the problem-solving skills of Europe’s higher-education adults. Computers
and Education, 129, 27-36. https://doi.org/10.1016/j.compedu.2018.10.013

Harerimana, A., & Mtshali, N. G. (2019). Types of ICT applications used and the skills’ level of nursing students
in higher education: A cross-sectional survey. International Journal of Africa Nursing Sciences, 11(july),
100163. https://doi.org/10.1016/j.ijans.2019.100163

Helsper, E., & Eynon, R. (2013). Pathways to Digital Literacy and Engagement. European Jjournal of
Communication, 28(6), 1-25. http://eprints.Ise.ac.uk

Henderson, M., Selwyn, N., & Aston, R. (2017). What works and why? Student perceptions of ‘useful’ digital
technology in university teaching and learning. Studies in Higher Education, 42(8), 1567-1579.
https://doi.org/10.1080/03075079.2015.1007946

llomaki, L., Paavola, S., Lakkala, M., & Kantosalo, A. (2016). Digital competence - an emergent boundary
concept for policy and educational research. Education and Information Technologies, 21(3), 655-679.
https://doi.org/10.1007/s10639-014-9346-4

JISC. (n.d.). Digital capability and employability. https://www.jisc.ac.uk/guides/designing-learning-and-
assessment-in-a-digital-age/digital-capability-and-employability

Jones, C., Ramanau, R., Cross, S., & Healing, G. (2010). Net generation or Digital Natives: Is there a distinct new
generation entering university? Computers and Education, 54(3), 722-732.
https://doi.org/10.1016/j.compedu.2009.09.022

Kim, H.-Y. (2013). Statistical notes for clinical researchers: assessing normal distribution (2) using skewness
and kurtosis. Restorative Dentistry & Endodontics, 38(1), 52. https://doi.org/10.5395/rde.2013.38.1.52

Kryukova, N. I, Chistyakov, A. A, Shulga, T. I., Omarova, L. B., Tkachenko, T. V., Malakhovsky, A. K., & Babieva,
N. S.(2022). Adaptation of Higher Education Students' Digital Skills Survey to Russian universities, EFurasia
Journal of Mathematics, Science and Technology Education, 18(11), em2183.
https://doi.org/10.29333/ejmste/12558

Lebn-pérez, F., Bas, M., & Escudero-nahén, A. (2020). Autopercepcion sobre habilidades digitales emergentes
[Self-perception about emerging digital]. Media Education Research Journal, 89-98.

Litt, E. (2013). Measuring users’ internet skills: A review of past assessments and a look toward the future. New
Media and Society, 15(4), 612-630. https://doi.org/10.1177/1461444813475424

Livingstone, S. (2008). Engaging with media—A matter of literacy? Communication, Culture & Critique, 1(1), 51-
62. https://doi.org/10.1111/j.1753-9137.2007.00006.x

Lopez-Meneses, E., Sirignano, F. M., Vazquez-Cano, E., & Ramirez-Hurtado, ). M. (2020). University students’
digital competence in three areas of the DigCom 2.1 model: A comparative study at three European
universities. Australasian Journal of Educational Technology, 36(3), 69-88.
https://doi.org/10.14742/AJET.5583

Martin, A., & Grudziecki, J. (2006). DigEulLit: Concepts and tools for digital literacy development. Innovation in
Teaching  and  Learning in  Information  and  Computer  Sciences,  5(4),  249-267.
https://doi.org/10.11120/ital.2006.05040249

Martzoukou, K., Kostagiolas, P., Lavranos, C., Lauterbach, T., & Fulton, C. (2021). A study of university law
students’ self-perceived digital competences. Journal of Librarianship and Information Science, 54(4), 751-
769. https://doi.org/10.1177/09610006211048004

Nguyen, K. P., Luke, A. K., Cheng, Y., John, A., & Cham, K. M. (2022). The limited level of digital skills and
competencies of optometry students. Journal of Information Technology Education: Research, 21, 097-114.
https://doi.org/10.28945/4929

Pérez-Escoda, A., Castro-Zubizarreta, A., & Fandos-Igado, M. (2016). Digital skills in the Z generation: Key
questions for a curricular introduction in primary school. Comunicar, 24(49), 71-79.
https://doi.org/10.3916/C49-2016-07

12/13 Contemporary Educational Technology, 15(1), ep398


https://files.eric.ed.gov/fulltext/EJ1265694.pdf
https://doi.org/10.1016/j.chb.2016.11.057
https://doi.org/10.1016/j.compedu.2018.10.013
https://doi.org/10.1016/j.ijans.2019.100163
http://eprints.lse.ac.uk/
https://doi.org/10.1080/03075079.2015.1007946
https://doi.org/10.1007/s10639-014-9346-4
https://www.jisc.ac.uk/guides/designing-learning-and-assessment-in-a-digital-age/digital-capability-and-employability
https://www.jisc.ac.uk/guides/designing-learning-and-assessment-in-a-digital-age/digital-capability-and-employability
https://doi.org/10.1016/j.compedu.2009.09.022
https://doi.org/10.5395/rde.2013.38.1.52
https://doi.org/10.29333/ejmste/12558
https://doi.org/10.1177/1461444813475424
https://doi.org/10.1111/j.1753-9137.2007.00006.x
https://doi.org/10.14742/AJET.5583
https://doi.org/10.11120/ital.2006.05040249
https://doi.org/10.1177/09610006211048004
https://doi.org/10.28945/4929
https://doi.org/10.3916/C49-2016-07

Contemporary Educational Technology, 2023

Perifanou, M., Tzafilkou, K., & Economides, A. A. (2021). The role of instagram, facebook, and youtube
frequency of use in university students’ digital skills components. Education Sciences, 11(12).
https://doi.org/10.3390/educsci11120766

Polifroni Lobo, G., & Beltran Sanchez, C. (2016). Determination of ICT competencies of visual arts teachers at
the Universidad del Atlantico - Virtual and distance education. Athens Journal of Education, 3(1), 47-66.
https://doi.org/10.30958/aje.3-1-4

Prensky, M. (2001). Digital natives, digital immigrants (Part 1). On the Horizon, 9(5), 1-6.
https://doi.org/10.1108/10748120110424816

Rodriguez-Abitia, G., & Bribiesca-Correa, G. (2021). Assessing digital transformation in universities. Future
Internet, 13(2), 1-17. https://doi.org/10.3390/fi13020052

Ruenphongphun, P., Sukkamart, A., & Pimdee, P. (2021). Thai undergraduate digital citizenship skills
education: A second-order confirmatory factor analysis. World Journal on Educational Technology: Current
Issues, 13(3), 370-385. https://doi.org/10.18844/wjet.v13i3.5937

Samoylenko, N., Zharko, L., & Glotova, A. (2022). Designing online learning environment: Ict tools and teaching
strategies. Athens Journal of Education, 9(1), 49-62. https://doi.org/10.30958/AJE.9-1-4

Sorgo, A., Bartol, T., Dolni¢ar, D., & Boh Podgornik, B. (2017). Attributes of digital natives as predictors of
information literacy in higher education. British Journal of Educational Technology, 48(3), 749-767.
https://doi.org/10.1111/bjet.12451

Spante, M., Hashemi, S. S., Lundin, M., & Algers, A. (2018). Digital competence and digital literacy in higher
education research: Systematic review of concept use. Cogent Education, 5(1), 1-21.
https://doi.org/10.1080/2331186X.2018.1519143

Tondeur, J., Aesaert, K., Pynoo, B., Braak, J., Fraeyman, N., & Erstad, O. (2017). Developing a validated
instrument to measure preservice teachers’ ICT competencies: Meeting the demands of the 21st
century. British Journal of Educational Technology, 48(2), 462-472. https://doi.org/10.1111/bjet.12380

van Deursen, A.J. A. M., &van Dijk, J. A. G. M. (2015). Internet skill levels increase, but gaps widen: a longitudinal
cross-sectional analysis (2010-2013) among the Dutch population. Information Communication and
Society, 18(7), 782-797. https://doi.org/10.1080/1369118X.2014.994544

van Laar, E., van Deursen, A. J. A. M., van Dijk, J. A. G. M., & de Haan, J. (2017). The relation between 21st-
century skills and digital skills: A systematic literature review. Computers in Human Behavior, 72, 577-588.
https://doi.org/10.1016/j.chb.2017.03.010

Wang, X., Love, P. E. D., Kling, R., Kim, M. J., & Davis, P. (2012). Integration of E-learning 2.0 with Web 2.0. Journal
of Information Technology in Construction, 17, 387-396. https://doi.org/10.1201/b13724-12

Youssef, A. Ben, Dahmani, M., & Ragni, L. (2022). ICT use, digital skills and students’ academic performance:
Exploring the digital divide. Information (Switzerland), 13(3), 1-19. https://doi.org/10.3390/info 13030129

Zeidmane, A., & Vintere, A. (2021). A case study of students’ views on the digital skills needed for the labour
market. In 18th International Conference on Cognition and Exploratory Learning in Digital Age [pp. 163-169].
https://doi.org/10.33965/celda2021_2021081020

7
sfee

Contemporary Educational Technology, 15(1), ep398 13/13


https://doi.org/10.3390/educsci11120766
https://doi.org/10.30958/aje.3-1-4
https://doi.org/10.1108/10748120110424816
https://doi.org/10.3390/fi13020052
https://doi.org/10.18844/wjet.v13i3.5937
https://doi.org/10.30958/AJE.9-1-4
https://doi.org/10.1111/bjet.12451
https://doi.org/10.1080/2331186X.2018.1519143
https://doi.org/10.1111/bjet.12380
https://doi.org/10.1080/1369118X.2014.994544
https://doi.org/10.1016/j.chb.2017.03.010
https://doi.org/10.1201/b13724-12
https://doi.org/10.3390/info13030129
https://doi.org/10.33965/celda2021_202108l020

	INTRODUCTION
	METHODOLOGY
	Participants
	Instrument
	Data analysis

	FINDINGS
	Descriptive Statistics
	Access to and management of digital content
	Digital empathy
	Use of digital means
	Digital safety
	Communication of digital content
	Creation of digital content

	Compare Factors
	Compare gender


	DISCUSSION
	CONCLUSION
	REFERENCES

